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 Although the literature offers various frameworks related to 
Islamic-based leadership, we argue that these frameworks 
have not fully encompassed all the preparations that Muslims 
must undertake for the afterlife. Al-Kaylani (1937–2015) is 
one of the Islamic philosophers who developed a relational 
model that connects individuals with the Creator, the 
universe, fellow human beings, life, and the afterlife. This 
qualitative study aims to explore the perspectives of Arab 
school leaders on the extent to which they apply Islamic-based 
leadership based on Al-Kaylani's relational model, as well as 
the factors influencing their practices. In this study, 13 school 
principals shared their perspectives and practices concerning 
what they refer to as Islamic schools and Islamic education 
within the Arab context. The findings reveal that the school 
leaders' understanding of Islamic education varies 
significantly based on their assumptions, influencing their 
practices and priorities in school planning and goals. Only one 
school leader attempted to align their practices with the 
afterlife. This study encourages researchers and practitioners 
to explore Al-Kaylani's model further and reimagine Islamic 
education's meaning in Muslim schools. 
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INTRODUCTION 

Most educational leadership theories are rooted in Western culture, prompting researchers to 
explore leadership models in other contexts (E. I. Ahmed, 2023; Dimmock, 2020; Hammad et al., 2020). 
Numerous systematic reviews indicate that countries in the Middle East—especially Arab countries (E. 
I. Ahmed, 2023; Coleman, 2023; Cruz-González et al., 2021; Hammad & Alazmi, 2022)—have made 
limited contributions to the development of their educational leadership theories. It highlights the need 
to address the unique contexts of these nations. Ahmed (2023) underscores the urgency of moving 
beyond merely staying current with global leadership trends. They argue that Arab scholars should 
engage critically and creatively with existing scholarship and contribute through innovative thought and 
rigorous methodologies. 

Arab countries share a common language and religion, which shape communication, culture, and 
education (Husni & Zaher, 2020). Education in these nations often strongly emphasises religion, yet the 
relationship between religion and leadership remains underexplored. Specifically, the study of Islamic-
based leadership (IBL) in educational settings is underrepresented (E. I. Ahmed, 2023; Arar et al., 2022; 
Samier, 2019). Arar et al. (2022) note a conspicuous absence of IBL studies from Arab researchers 

http://u.lipi.go.id/1593190689
http://u.lipi.go.id/1593190689
https://doi.org/10.46966/ijae.v5i3.439
http://creativecommons.org/licenses/by/4.0/
mailto:Rania@eduenterprise.org
mailto:dr.alsaleh.amal@gmail.com
mailto:dr.jameelahkhulief@gmail.com


 
Copyright © Sawalhi, et al. 

INTERNATIONAL JOURNAL OF ASIAN EDUCATION, Vol. 5, No. 3, September 2024 

 

IJAE Page 222 

published in international journals, suggesting a missed opportunity to examine how Islamic principles 
could inform educational leadership. 

The lack of deep consideration for Islamic culture and philosophy in leadership studies has been 
noted by scholars like Alazmi and Bush (2024), who argue that these insights could enrich the dialogue 
between Muslim and non-Muslim educators in multicultural contexts. Despite the significant 
contributions of early Muslim scholars such as Al-Ghazali, Zarnuji, and Al-Kaylani, their work remains 
largely unknown to contemporary school leaders in Arab and non-Arab contexts. 

Recent research on Islamic educational leadership is growing, signalling the need for in-depth 
studies that reexamine education from an Islamic perspective (Alazmi & Bush, 2024; Samier & ElKaleh, 
2019). It is essential to explore both classical and modern contributions of Muslim scholars to 
understand better the unique educational opportunities that once led to Islam's Golden Age (GA). For 
example, Al-Kaylani’s model, based on nine educational objectives derived from the Quran and Hadith, 
provides a framework for developing individuals across five domains: the Creator, the universe, 
humanity, life, and the afterlife (Hammad et al., 2020; Sellami et al., 2019). This model aligns with 
Sustainable Development Goal 4 (SDG 4), emphasising equity and preparing individuals for this world 
and the afterlife, presenting a holistic, futuristic approach to education. 

While modern educational leadership theories have been adopted in some Muslim educational 
systems, little effort has been made to explore how Islamic visions of leadership align with these 
theories. Therefore, this study aims to investigate the knowledge, beliefs, and practices of Arab school 
leaders regarding IBL, providing a platform for participants to share their perspectives and experiences. 
This qualitative research fills a gap by examining how IBL is practised in modern educational 
organizations within the Arab world, a subject that remains largely unexplored in the existing literature.  
 
METHODS 
Research Design 

This study employs a qualitative approach (Mey, 2023) to explore the perspectives of Arab Muslim 
school leaders regarding the extent to which their educational practices align with Al-Kaylani’s Islamic-
based leadership model. Additionally, the study investigates the factors influencing the leadership 
practices of school principals. 

 
Sampling 

Participants were selected using purposive expert sampling, which involves deliberately choosing 
experts on a specific topic (Campbell et al., 2020). This method is particularly suitable for investigating 
new research areas with limited existing evidence, such as the current study’s focus. The criteria for 
selecting participants included substantial experience in education within the Arab context and holding 
a senior leadership position, specifically as a school principal. These criteria were essential in ensuring 
the depth and richness of the data collected from participants. 

A total of 13 Arab Muslim educators were interviewed, either online via Zoom or in person, 
depending on their preference. Each interview lasted approximately 45 minutes. The participants, aged 
between 35 and 58, held at least a bachelor’s degree, with two holding PhDs. The sample consisted of 
eight women and five men with professional experience ranging from 10 to 35 years. Five interviewees 
worked in primary schools, while eight were from secondary schools. 
 
Semi-Structured Interviews 

An interview guide was developed based on the research objectives and the dimensions of Al-
Kaylani’s model, emphasising relationships with Allah, other humans, the universe, life, and the afterlife. 
The three researchers collaborated to formulate a list of 20 interview questions to delve into 
participants’ awareness and experiences regarding Islamic-based leadership (IBL) in their schools. Two 
open-ended questions were also included to explore potential challenges school leaders face. 

Examples of interview questions included: "To what extent do you believe that school leaders’ 
practices are linked to Quranic verses and Hadiths?" and "How do you design school activities, and what 
are the objectives of these activities?" A pilot study was conducted to validate the interview questions, 
with one online and one face-to-face interview. Feedback from these initial interviews was used to refine 
the interview guide. 
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Thirteen semi-structured interviews were conducted in Arabic. With participants' consent, 
interviews were audio-recorded and later transcribed. The interviews were held in neutral settings 
away from participants’ work environments to reduce potential bias. The researchers ensured 
confidentiality and built personal rapport with each participant to facilitate a comfortable interview 
process. All recordings and transcripts were securely stored on the researchers’ devices, ensuring 
privacy. 
 
Data Analysis 

Data analysis was conducted using a combination of deductive and inductive approaches. In the 
deductive phase, the core dimensions of Al-Kaylani’s model were used to develop initial codes. These 
dimensions were translated into specific codes that corresponded to the interview questions. The 
researchers created a preliminary codebook by identifying primary themes, reading transcripts, and 
precoding the data. This initial coding process involved discussions and revisions among the research 
team to ensure accuracy and consistency. 

Following the deductive coding process, an inductive approach was employed to uncover 
emerging patterns and connections within the data. The research team met regularly to discuss the 
codes and identify new themes or subthemes that had not been anticipated. These discussions led to 
refining the codebook, which was revised and documented twice before finalization. Any overlap in data 
or themes was resolved through collaborative decision-making, and all revisions were recorded and 
dated for transparency. Using deductive and inductive methods, the researchers could comprehensively 
analyse the data, ensuring that both the predefined dimensions of Al-Kaylani’s model and new, 
unanticipated themes were captured in the final analysis. 
 
RESULTS  

This section presents the findings based on two major themes: (1) school leaders’ beliefs about 
Islamic-based educational leadership practices and (2) factors affecting school leadership practices. 

 
School Leaders' Beliefs 

The interviews revealed that all participants agreed that personal beliefs, understandings, and 
experiences shape leading educational opportunities based on Islamic principles. However, the degree 
to which they implemented these beliefs varied. For instance, some participants labelled their schools 
as "Islamic" based on their vision and programs, but others, like Participant 2, felt constrained by school 
policies, which limited their ability to implement Islamic-based practices. Participant 5 emphasized that 
many educators adhere to Western protocols without considering Islamic values, stating: 

"I am led by the ethics and values I was raised on and learned from Islam. The idea is that people 
forget to follow Islam; they duplicate foreign or Western literature. What inspires me most is Islamic 
literature, culture, values, principles, and instructions." (P5) 
Participant 5 clarified that her approach is not dogmatic but rooted in the ethical beauty of Islam. 

However, she acknowledged a lack of in-depth Islamic knowledge and the inability to issue a fatwa: 
"Every leader must have the morals of the Islamic religion. Honestly, I am not strictly talking about 
the Islamic religion. I am talking about the beauty of Islam and its values and principles, which 
everyone believes in the Qur'an or the Sunnah." (P5) 
Interestingly, none of the participants referred to Ministry of Education guidelines, relying instead 

on personal interpretations of Islamic leadership. 
 
School Leaders’ Priorities 

While all interviewees acknowledged the importance of connecting their practices to Allah, there 
was variability in how they achieved this. They indicated that defining school priorities related to Islamic 
values depended on their awareness and understanding. 
 
Relationship with Allah 

All participants agreed on the significance of developing a relationship with Allah through 
educational practices, as highlighted by Participant 1: 
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"If the educational institution has a moral and educational dimension of values, I think that the 
relationship with Allah will be a priority as we educate the next generation." (P1) 
However, despite this shared belief, participants differed in how they integrated this relationship 

into their leadership. For example, Participant 3 described a structured approach to instilling values in 
school culture: 

"At the beginning of every administrative meeting, I talked about the value that is supposed to be 
taught... We reinforce it through parent meetings and workshops." (P3) 
Some interviewees, however, noted challenges, such as an overemphasis on marketing and 

financial priorities, which could overshadow religious objectives (P9).  
 
Relationship with Other Humans 

Participants also reflected on their relationships with teachers and students, with some 
emphasizing positive interactions, while others, like Participant 5, noted that not all leaders prioritize 
student relationships: 

"Leaders... wouldn't have missed this point, which is the direct relationship between the principal and 
the students." (P5) 
Participants like P1 and P3 highlighted their commitment to building individuals who contribute 

positively to their communities, reflecting Islamic social justice and philanthropy values. However, 
concerns about student behaviour, such as bullying, point to gaps in role modelling and the 
reinforcement of Islamic values (P4). 
 
Relationship with the Universe and the Environment 

Participants mentioned various environmental initiatives, such as planting trees and conserving 
resources, aligning with Islamic sustainability teachings. Participant 6 shared: 

"These projects... are always implemented in our school, such as good consumption of water, 
electricity, reserving trees and planting them." (P6) 
However, little mention of more profound connections to Islamic historical practices or the Golden 

Age contributions to environmental stewardship suggests room for deeper integration of Islamic 
principles in this area. 
 
Relationship with Life 

Participants agreed that guiding students on patience and gratitude is essential, as expressed by 
Participant 3, who emphasized integrating spirituality into education: 

"We reinforce awareness and spiritual connection through Islamic education classes and guidance 
classes." (P3) 
Despite this, there was a notable lack of staff trained in Islamic concepts to guide students 

comprehensively 
 
Relationship with the Afterlife 

Most participants struggled to articulate how they prepare students for the afterlife, with one 
participant dismissing the topic as “strange.” While some, like Participant 4, mentioned involving 
external experts to address this issue, there was an overall lack of emphasis on preparing students for 
the afterlife despite its importance in Islamic teachings. 
 
Islamic-Based Educational Leadership Practices 

Though participants had varying understandings of Islamic-based educational leadership, many 
believed their actions reflected Islamic values. Participant 3, for example, saw all her actions as aligned 
with divine expectations: 

"Every action is connected to the satisfaction of Allah... you are rewarded and linked to your 
responsibility." (P3) 
Nevertheless, there was evidence that some schools adopt international value programs without 

grounding them in Islamic principles (P9). It suggests that school leaders must reflect more deeply on 
how their beliefs shape their leadership practices and whether these practices align with an Islamic-
based framework. 
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Factors Affecting Their Practices 
Several key factors affecting the implementation of Islamic-based leadership were mentioned, 

such as ministry regulations, curricula, and the political climate. For example, Participant 8 highlighted 
the constraints posed by overloaded curricula: 

"We have a very dense curriculum... the subject is not educationally oriented enough to develop 
students' personalities." (P8) 
Participants also noted the challenges of finding qualified Islamic educators and the lack of 

professional development programs tailored to Islamic leadership. As Participant 3 observed: 
"No training courses that I attended refined me on topics related to values." (P3) 
Technological and financial challenges were also raised, with concerns about how Western 

influences through technology impact students' values and behaviours (P5). These findings are 
consistent with previous research on Islamic schools, where the lack of resources and training remains 
a critical barrier to fully realizing Islamic-based educational leadership. 

 
DISCUSSION 

The findings of this study highlight the complexities and challenges faced by Arab Muslim school 
leaders in implementing Islamic-based educational leadership (IBL) practices. While participants 
desired to lead schools based on Islamic values, their practices varied significantly. This variation can 
be attributed to personal beliefs, institutional policies, and external factors such as government 
regulations and the socio-political environment. 
 
School Leaders' Beliefs and Practices 

One of the most significant findings is the diversity of interpretations of Islamic-based leadership. 
While all participants recognized the importance of Islamic principles in education, there was no 
consensus on what constitutes Islamic leadership. It aligns with previous studies, which suggest no 
uniform definition of Islamic educational leadership (Arar et al., 2022; Zuhri, 2023). Instead, leadership 
practices are shaped by individual beliefs, experiences, and understandings of Islam, leading to different 
approaches to integrating Islamic values into school management. 

For example, while some leaders actively sought to embed Islamic principles in every aspect of 
school life, others felt constrained by external factors, such as school policies or the lack of proper 
training. It echoes findings from Astrachan (2020), who found that religiosity can influence leadership 
practices in various ways, but its impact depends on individual experiences and interpretations of faith. 
The absence of formal guidelines or training for Islamic leadership was a recurring theme, underscoring 
the need for clearer frameworks and professional development opportunities tailored to Islamic 
contexts. 
 
Priorities in Islamic-Based Educational Leadership 

The participants' understanding of integrating Islamic teachings into their leadership practices 
also varied across the five dimensions of Al-Kaylani’s model (relationship with Allah, other humans, the 
universe, life, and the afterlife). While the relationship with Allah was identified as a priority, the 
findings revealed inconsistencies in how this was translated into daily leadership practices. For 
instance, some leaders focused on promoting Islamic values through structured programs, while others 
acknowledged that practical constraints, such as marketing pressures or financial limitations, often took 
precedence over religious goals. 

Despite its central importance in Islamic teachings, the lack of emphasis on the afterlife was 
particularly striking. It could reflect a broader trend in modern Islamic education, where the focus is 
often on preparing students for worldly success rather than spiritual development (Arar et al., 2022; 
Astrachan et al., 2020). This finding suggests a need for more comprehensive approaches to Islamic 
leadership that balance worldly and spiritual goals, in line with Islamic teachings on education and 
personal development (F. Ahmed, 2021; Memon et al., 2021). 
 
Integration of Islamic Values with Leadership Practices 

Although many participants believed their actions reflected Islamic values, there were 
discrepancies between their beliefs and leadership practices. Some leaders adopted international value 
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programs that were not explicitly linked to Islamic principles, suggesting a gap between theory and 
practice. This finding supports the argument that Islamic-based educational leadership requires more 
than personal belief; it necessitates a structured, well-defined framework that integrates Islamic 
teachings with modern leadership practices. 

As previous studies have shown, Islamic education aims to develop the whole person, 
encompassing spiritual, intellectual, and moral dimensions (Abubakar et al., 2023; K. Ahmed & Elton-
chalcraft, 2023; Alkouatli, 2024; Usman et al., 2021). However, the findings of this study suggest that 
current leadership practices in Arab schools often fall short of this holistic vision. School leaders may 
need additional support and training to fully align their leadership practices with Islamic principles and 
foster environments that promote personal and academic growth. 
 
Factors Influencing Leadership Practices 

The findings also revealed several external factors that influenced the ability of school leaders to 
implement IBL practices, such as ministry regulations, curriculum constraints, and the political climate. 
These findings are consistent with previous research, which has shown that Islamic-based leadership is 
often constrained by secular education policies and political tensions in many Muslim-majority 
countries (Hammad et al., 2023; Mohamed & Morris, 2021; Sellami et al., 2019). 

Furthermore, the lack of qualified Islamic educators and the absence of professional development 
programs specific to Islamic leadership were identified as significant barriers. These challenges 
highlight the need for ministries of education in Muslim-majority countries to provide better resources 
and training for school leaders, enabling them to incorporate Islamic values into their leadership 
practices more effectively. 
 
Implications for Islamic-Based Educational Leadership 

The study’s findings have several implications for both research and practice. First, they 
underscore the need for a clearer, more consistent framework for IBL rooted in Islamic teachings but 
flexible enough to accommodate the diverse contexts of Arab Muslim schools. Such a framework would 
provide school leaders with the tools they need to navigate the complexities of modern education while 
staying true to Islamic principles. 

Second, there is a need for more structured professional development opportunities that focus on 
Islamic leadership. Training programs should equip school leaders with the knowledge and skills to 
integrate Islamic values into their decision-making processes and to create educational environments 
that foster the holistic development of students. 

Finally, this study highlights the importance of addressing the external factors that influence 
school leadership in Arab Muslim countries. Policymakers should consider the unique challenges 
Islamic schools face and work to create supportive environments that allow for the implementation of 
IBL practices. 
 
CONCLUSION 

This study explored the perspectives of Arab Muslim school leaders on Islamic-based educational 
leadership (IBL) and the factors influencing their leadership practices. The findings reveal that while 
school leaders are committed to embedding Islamic principles into their practices, there is significant 
variation in how they interpret and implement these values. Personal beliefs, experiences, and 
institutional constraints are crucial in shaping their leadership approaches, leading to diverse practices 
across different schools. 

The study also highlights several challenges school leaders face in Arab Muslim countries, 
including a lack of formal training in IBL, the influence of ministry regulations, and the absence of a 
consistent framework for integrating Islamic principles with modern educational leadership. These 
challenges often result in a gap between the leaders’ beliefs and their actual practices, as external 
pressures such as financial constraints and secular policies can limit the application of Islamic values in 
school management. 

One key finding is the need for a more structured and comprehensive approach to Islamic-based 
leadership that balances education's spiritual and worldly aspects, as outlined in Al-Kaylani’s model. 
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School leaders require clearer guidelines and professional development programs that help them 
navigate these complexities and align their leadership practices with Islamic teachings. 

The implications of this study are significant for policymakers, educational institutions, and 
researchers. There is an urgent need to develop a consistent framework for IBL that can be adapted to 
the diverse contexts of Arab Muslim schools. Furthermore, ministries of education should provide more 
targeted support and resources to help school leaders implement Islamic-based practices effectively. 
Future research should continue to investigate how IBL can be further refined and expanded better to 
meet the needs of modern Muslim educational institutions. 

This study contributes to the growing body of literature on Islamic-based educational leadership 
by providing valuable insights into the beliefs and practices of Arab Muslim school leaders. It also 
underscores the importance of developing leadership models rooted in Islamic principles and 
responsive to the contemporary challenges of education. 
 
Funding and Conflicts of Interest 

The authors declare no funding and conflicts of interest for this research. 
 
REFERENCES 
Abubakar, B., Sanusi, S., Razali, R., Yeniningsih, T. K., & Mujiburrahman. (2023). Parenting Education in 

Islamic Families within the Framework of Family Resilience in Aceh, Indonesia. Samarah, 7(2), 
1121–1147. https://doi.org/10.22373/sjhk.v7i2.17901 

Ahmed, E. I. (2023). Systematic Review of Research on Educational Leadership and Management in 
Muslim Societies. Educational Management Administration and Leadership, 51(1), 52–74. 
https://doi.org/10.1177/1741143220973658 

Ahmed, F. (2021). Authority, Autonomy and Selfhood in Islamic Education – Theorising Shakhsiyah 
Islamiyah as a Dialogical Muslim-self. Educational Philosophy and Theory, 53(14), 1520–1534. 
https://doi.org/10.1080/00131857.2020.1863212 

Ahmed, K., & Elton-chalcraft, S. (2023). (De)constructing a Dar-ul-Uloom Aalim’s Identity in 
Contemporary Britai : Overcoming Barriers of Access. Religions, 14(11), 1–18. 
https://doi.org/10.3390/rel14010011 

Alazmi, A. A., & Bush, T. (2024). An Islamic-oriented Educational Leadership Model: Towards a New 
Theory of School Leadership in Muslim Societies. Journal of Educational Administration and 
History, 56(3), 312–334. https://doi.org/10.1080/00220620.2023.2292573 

Alkouatli, C. (2024). Illuminating Data Beyond the Tangible: Exploring a Conceptually-relevant 
Paradigmatic Frame for Empirical Inquiry with Muslim Educators. International Journal of 
Qualitative Studies in Education, 37(8), 2466–2484. 
https://doi.org/10.1080/09518398.2024.2318301 

Arar, K., Sawalhi, R., & Yilmaz, M. (2022). The Research on Islamic-Based Educational Leadership since. 
Religions, 13(42), 1–23. https://doi.org/10.3390/rel13010042 

Astrachan, J. H., Binz Astrachan, C., Campopiano, G., & Baù, M. (2020). Values, Spirituality and Religion: 
Family Business and the Roots of Sustainable Ethical Behavior. Journal of Business Ethics, 163(4), 
637–645. https://doi.org/10.1007/s10551-019-04392-5 

Campbell, S., Greenwood, M., Prior, S., Shearer, T., Walkem, K., Young, S., Bywaters, D., & Walker, K. 
(2020). Purposive Sampling: Complex or Simple? Research Case Examples. Journal of Research in 
Nursing, 25(8), 652–661. https://doi.org/10.1177/1744987120927206 

Coleman, A. (2023). A Systematic Review of Research into Executive Headship, 2001–2021. 
Educational Management Administration and Leadership, 51(6), 1244–1259. 
https://doi.org/10.1177/17411432211042880 

Cruz-González, C., Rodríguez, C. L., & Segovia, J. D. (2021). A Systematic Review of Principals’ 
Leadership Identity from 1993 to 2019. Educational Management Administration and Leadership, 

https://doi.org/10.22373/sjhk.v7i2.17901
https://doi.org/10.1177/1741143220973658
https://doi.org/10.1080/00131857.2020.1863212
https://doi.org/10.3390/rel14010011
https://doi.org/10.1080/00220620.2023.2292573
https://doi.org/10.1080/09518398.2024.2318301
https://doi.org/10.3390/rel13010042
https://doi.org/10.1007/s10551-019-04392-5
https://doi.org/10.1177/1744987120927206
https://doi.org/10.1177/17411432211042880


 
Copyright © Sawalhi, et al. 

INTERNATIONAL JOURNAL OF ASIAN EDUCATION, Vol. 5, No. 3, September 2024 

 

IJAE Page 228 

49(1), 31–53. https://doi.org/10.1177/1741143219896053 

Dimmock, C. (2020). Connecting Research and Knowledge on Educational Leadership in the West and 
Asia: Adopting a Cross-cultural Comparative Perspective. Comparative Education, 56(2), 257–277. 
https://doi.org/10.1080/03050068.2019.1703393 

Hammad, W., & Alazmi, A. A. (2022). Research on School Principals in the Gulf States: A Systematic 
Review of Topics and Conceptual Models. Management in Education, 36(3), 105–114. 
https://doi.org/10.1177/0892020620959748 

Hammad, W., Samier, E. A., & Mohammed, A. (2020). Mapping the Field of Educational Leadership and 
Management in the Arabian Gulf Region: A Systematic Review of Arabic Research Literature. 
Educational Management Administration & Leadership, 50(1), 6–25. 
https://doi.org/10.1177/1741143220937308 

Hammad, W., Sawalhi, R., Salim Al-Harthi, A., Alamri, F., & Morad, H. (2023). Perceptions of Teacher 
Leadership in the Arab Region: A Comparative Analysis of Three Countries. Educational 
Management Administration & Leadership, 17411432231166888. 
https://doi.org/10.1177/17411432231166888 

Husni, R., & Zaher, A. (2020). Working with Arabic Prepositions: Structures and Functions (1st Edition). 
Routledge. https://doi.org/10.4324/9781315099101 

Memon, N. A., Chown, D., & Alkouatli, C. (2021). Descriptions and Enactments of Islamic Pedagogy: 
Reflections of Alumni from an Islamic Teacher Education Programme. Pedagogy, Culture & 
Society, 29(4), 631–649. https://doi.org/10.1080/14681366.2020.1775687 

Mey, G. (2023). Qualitative Methodology. In J. Zumbach, D. A. Bernstein, S. Narciss, & G. Marsico (Eds.), 
International Handbook of Psychology Learning and Teaching (pp. 453–478). Springer 
International Publishing. https://doi.org/10.1007/978-3-030-28745-0_22 

Mohamed, M., & Morris, P. (2021). Buying, Selling and Outsourcing Educational Reform: the Global 
Education Industry and ‘Policy Borrowing’ in the Gulf. Compare: A Journal of Comparative and 
International Education, 51(2), 181–201. https://doi.org/10.1080/03057925.2019.1607255 

Samier, E. A. (2019). The Humanist Roots of Islamic Administration and Leadership for Education: 
Philosophical Foundations for Intercultural and Transcultural Teaching. In E. A. Samier & E. S. 
ElKaleh (Eds.), Teaching Educational Leadership in Muslim Countries: Theoretical, Historical and 
Cultural Foundations (pp. 23–38). Springer Singapore. https://doi.org/10.1007/978-981-13-
6818-9_2 

Samier, E. A., & ElKaleh, E. S. (2019). Educational Administration and Leadership Curricula for Modern 
Nation-Building in Muslim Countries: Modernisation, National Identity and the Preservation of 
Values and Culture. In E. A. Samier & E. S. ElKaleh (Eds.), Teaching Educational Leadership in 
Muslim Countries: Theoretical, Historical and Cultural Foundations (pp. 93–111). Springer 
Singapore. https://doi.org/10.1007/978-981-13-6818-9_6 

Sellami, A. L., Sawalhi, R., Romanowski, M. H., & Amatullah, T. (2019). Definitions of Educational 
Leadership–Arab Educators’ Perspectives. International Journal of Leadership in Education, 25(5), 
767–786. https://doi.org/10.1080/13603124.2019.1690701 

Usman, M., Zainuddin, M., & Esha, M. I. (2021). The Exemplary Approach of Islamic Religious Education 
Teachers in Fostering Emotional Spiritual Quotient. AL-ISHLAH: Jurnal Pendidikan, 13(3), 2621–
2630. https://doi.org/10.35445/alishlah.v13i3.644 

Zuhri, Z. (2023). Exploring the Landscape of Research in Islamic Education: A Bibliometric and 
Systematic Review. AL-ISHLAH: Jurnal Pendidikan, 15(4), 4747–4761. 
https://doi.org/10.35445/alishlah.v15i4.4031 

https://doi.org/10.1177/1741143219896053
https://doi.org/10.1080/03050068.2019.1703393
https://doi.org/10.1177/0892020620959748
https://doi.org/10.1177/1741143220937308
https://doi.org/10.1177/17411432231166888
https://doi.org/10.4324/9781315099101
https://doi.org/10.1080/14681366.2020.1775687
https://doi.org/10.1007/978-3-030-28745-0_22
https://doi.org/10.1080/03057925.2019.1607255
https://doi.org/10.1007/978-981-13-6818-9_2
https://doi.org/10.1007/978-981-13-6818-9_2
https://doi.org/10.1007/978-981-13-6818-9_6
https://doi.org/10.1080/13603124.2019.1690701
https://doi.org/10.35445/alishlah.v13i3.644
https://doi.org/10.35445/alishlah.v15i4.4031

